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Standards Curriculum Map 
Bourbon County Schools 

 
Level:   9

th
 Grade/HS                                                                                                                                                                                   

Grade and/or Course:   I.S.S. Civics                       
Updated: 1/30/18           e.g. = Example only 
 
                 

Days Unit/Topic Standards Activities Learning Targets (“I 
Can” Statements) 

Vocabulary 

Days  
1-10 

Purpose of 
Govt./Forms of 
Govt.  

SS-HS-1.1.1Students will compare and contrast 

(purposes, sources of power) various forms of 

government in the world (e.g., monarchy, 

democracy, republic, dictatorship) and evaluate 

how effective they have been in establishing 

order, providing security and accomplishing 

common goals. DOK 3 

SS-HS-1.1.3. Students will evaluate how the U.S. 

government's response to contemporary issues 

and societal problems (e.g., education, welfare 

system, health insurance, childcare, crime) 

reflects the needs, wants and demands of its 

citizens (e.g., individuals, political action 

committees, special interest groups, political 

parties). 

SS-HS-1.2.2 Students will interpret the principles 

of limited government (e.g., rule of law, 

federalism, checks and balances, majority rule, 

protection of minority rights, separation of 

powers) and evaluate 

how these principles protect individual rights and 

promote the "common good.” DOK 3 
SS-HS-1.3.3Students will evaluate the impact citizens 

have on the functioning of a democratic government 

by assuming responsibilities (e.g., seeking and 

assuming leadership positions, voting) and duties (e.g., 

serving as jurors, paying taxes, complying with local, 

state and federal laws, serving in the armed forces).  
SS-HS-2.2.1Students will explain how various 

 
 
 
Bellringer 
Chapter Outlines 
Notes 
Primary Sources 
Quiz 
Essential Vocabulary 
Naturalization Test 
National Geographic Clip 
Problem solving with 
Forms of Govt.  
Guided Reading 
Common Assessment  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

I can illustrate the 
impact citizens 
have on a 
democratic 
government.  
 
I can identify 
responsibilities of 
American citizens.  
 

I can compare and 
contrast various 
forms of 
government in the 
world. 
 
I can evaluate how 
effective forms of 
government are 
around the world. 
 

 
Government 
Citizen 
Rights 
Responsibilities  
Naturalization 
Direct democracy 
Representative 
Democracy  
Dictatorship 
Oligarchy 
Autocracy 
Theocracy 
Absolute Monarchy 
Constitutional 
Monarchy 
Communism 
Anarchy  
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human needs are met through interaction in and 

among social institutions (e.g., family, religion, 

education, government, economy) in the modern 

world (1500 

A.D. to present) and the United States 

(Reconstruction to present). 
 
 

 

 SS-H-GC-U-2 

Students will understand that the Government of the 

United States, established by the Constitution, 

embodies the purposes, values and principles (e.g., 

liberty, justice, individual human dignity, the rules 

of law) of American representative democracy. 

 

SS-H-GC-S-2 

Students will examine issues related to the intent of 

the Constitution of the United States and its 

amendments: 

a) explain the principles of limited government (e.g., 

rule of law, federalism, checks and balances, 

majority rule, protection of minority rights, 

separation of powers) and how effective these 

principles are in protecting individual rights and 

promoting the "common good.” 

 
SS-H-GC-U-3 

Students will understand that the Constitution of the 

United States establishes a government of limited 

powers that are shared among different levels and 

branches. The provisions of the U.S. Constitution 

have allowed our government to change over time to 

meet the changing needs of our society. 

 

SS-H-GC-S-5 

Students will analyze and synthesize a variety of 
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information from print and non-print sources (e.g., 

books, documents, articles, interviews, Internet, film, 

media) to research issues, perspectives and 

solutions to problems. 

 
SS-H-GC-S-1 

Students will demonstrate an understanding (e.g., 

illustrate, write, model, present, debate) of the 

nature of government: 

a) evaluate the relationship between and among the 

U.S. government's response to contemporary 

issues and societal problems (e.g., education, 

welfare system, health insurance, childcare, 

crime) and the needs, wants and demands of its 

citizens (e.g., individuals, political action 

committees, special interest groups, political 

parties). 

 
SS-H-GC-S-4 

Students will evaluate the impact citizens have on 

the functioning of a democratic government by 

assuming responsibilities (e.g., seeking and 

assuming leadership positions, voting) and duties 

(e.g., 

serving as jurors, paying taxes, complying with 

local, state and federal laws, serving in the armed 

forces). 

 
SS-H-CS-U-5 

Students will understand that a variety of factors 

promote cultural diversity in a society, a nation, and 

the world. 

 

SS-H-CS-S-1 

Students will demonstrate an understanding of the 

nature of culture: 
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a) analyze cultural elements of diverse groups in the 

United States (Reconstruction to present) 

b) describe how belief systems, knowledge, 

technology, and behavior patterns define cultures 

c) analyze historical perspectives and events in the 

modern world (1500 A.D. to present) and 

United States (Reconstruction to present) in terms of 

how they have affected and been affected 

by cultural issues and elements 

 
SS-H-Ec-U-7 

Students will understand that the United States 

Government and its policies play a major role in the 

performance of the U.S. economy at both the 

national and international levels. 
 
 
 

READING STANDARDS:  INFORMATIONAL TEXT  

Key Ideas and Details 

1. Cite strong and thorough textual evidence to support analysis of what 

the text says explicitly as well as inferences drawn from the text. 

2. Determine a central idea of a text and analyze its development over 

the course of the text, including how it emerges and is shaped and 

refined by specific details; provide an objective summary of the 

text. 

3. Analyze how the author unfolds an analysis or series of ideas or 

events, including the order in which the points are made, how they 

are introduced and developed, and the connections that are drawn 

between them. 

9. Analyze seminal U.S. documents of historical and literary significance 

(e.g., Washington’s Farewell Address, the Gettysburg Address, 

Roosevelt’s Four 

Freedoms speech, King’s “Letter from Birmingham Jail”), including how 

they address related themes and concepts. 

Range of Reading and Level of Text Complexity 

10. By the end of grade 9, read and comprehend literary nonfiction in the 

grades 9–10 text complexity band proficiently, with scaffolding as 
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needed at the high end of the range. By the end of grade 10, read 

and comprehend literary nonfiction at the high end of the grades 

9–10 text complexity band independently and proficiently. 

 

WRITING STANDARDS  

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics 

or texts, using valid reasoning and relevant and sufficient 

evidence. 

a. Introduce precise claim(s), distinguish the claim(s) from alternate 

or opposing claims, and create an organization that establishes 

clear relationships among claim(s), counterclaims, reasons, 

and evidence. 

b. Develop claim(s) and counterclaims fairly, supplying evidence for 

each while pointing out the strengths and limitations of both in a 

manner that anticipates the audience’s knowledge level and 

concerns. 

c. Use words, phrases, and clauses to link the major sections of the 

text, create cohesion, and clarify the relationships between 

claim(s) and reasons, between reasons and evidence, and 

between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while 

attending to the norms and conventions of the discipline in 

which they are writing. 

e. Provide a concluding statement or section that follows from and 

supports the argument presented. 

2. Write informative/explanatory texts to examine and convey complex 

ideas, concepts, and information clearly and accurately through 

the effective selection, organization, and analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and 

information to make important connections and distinctions; 

include formatting (e.g., headings), graphics (e.g., figures, 

tables), and multimedia when useful to aiding comprehension. 

b. Develop the topic with well-chosen, relevant, and sufficient facts, 

extended definitions, concrete details, quotations, or other 

information and examples appropriate to the audience’s 

knowledge of the topic. 

c. Use appropriate and varied transitions to link the major sections 

of the text, create cohesion, and clarify the relationships among 
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complex ideas and concepts. 

d. Use precise language and domain-specific vocabulary to manage 

the complexity of the topic. 

e. Establish and maintain a formal style and objective tone while 

attending to the norms and conventions of the discipline in 

which they are writing. 

f. Provide a concluding statement or section that follows from and 

supports the information or explanation presented (e.g., 

articulating implications or the significance of the topic). 

 
 
 
 
 
 
 

Days Unit/Topic Standards Activities Learning Targets (“I 
Can” Statements) 

Vocabulary 

Days  
11-20 

Constitution  SS-HS-1.2.2 Students will interpret the principles 

of limited government (e.g., rule of law, 

federalism, checks 

and balances, majority rule, protection of 

minority rights, separation of powers) and 

evaluate 

how these principles protect individual rights and 

promote the "common good.” DOK 3 

SS-HS-1.3.1 Students will explain and give 

examples how the rights of one individual (e.g., 

smoking in public places, free speech) may, at 

times, be in conflict (e.g., slander, libel) with the 

rights of another. DOK 2  

SS-HS-1.3.2 Students will explain how the rights 

of an individual (e.g., Freedom of information 

Act, privacy) may, at times, be in conflict with 

the responsibility of the government to protect 

the "common good" (e.g., homeland security 

issues, environmental regulations, censorship, 

search and seizure). DOK 2 

 
 
 
Bellringer 
Chapter Outlines 
Notes 
Primary Sources 
Quiz 
Essential Vocabulary 
Tinker v. Des Moines 
Reading  
1

st
 Amendment Case 

Study 
1

st
 Amendment Essay 

United Streaming Clip 
Know Your Rights Essay 
Time Magazine Cover 
Children’s Book 
Common Assessment  
 
 
 

I can explain 
separation of 
powers.  
 
I can evaluate how 
the distribution of 
power protects the 
common good.  
 
I can give examples 
of checks and 
balances in the 
American 
government. 
 
I can describe 

American 
Revolution 
 Articles of 
Confederation 
Constitutional 
Convention 
VA Plan 
NJ Plan 
Federalist 
 Anti-Federalist 
Ratification 
 Preamble 
 Constitution 
Body 
Articles 
Bill of Rights 
Interstate 
Commerce 
Clause 
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Quality Core Bullets from US History that can also be 
covered in Civics- 

Explain the origins and development of colonial 
governments. B.1.e 
Evaluate the influence of Enlightenment ideas on the 
development of American government as embodied in 
the Declaration of Independence.B.1.f 
Identify the impetus for the constitutional Convention 
(limitations of government under the Articles of 
Confederation), and analyze the events and outcomes  
of the Convention (i.e., the ―bundle of compromises‖) 
B.1.g 
Interpret the ideas and principles expressed in the 
U.S. Constitution B.1.i 
Explain the development of the Bill of Rights, and 
assess various debates of the day. B.1.j  
 

 
 

 

 SS-H-GC-U-2 

Students will understand that the Government of the 

United States, established by the Constitution, 

embodies the purposes, values and principles (e.g., 

liberty, justice, individual human dignity, the rules 

of law) of American representative democracy. 

 

SS-H-GC-S-2 

Students will examine issues related to the intent of 

the Constitution of the United States and its 

amendments: 

a) explain the principles of limited government (e.g., 

rule of law, federalism, checks and balances, 

majority rule, protection of minority rights, 

separation of powers) and how effective these 

principles are in protecting individual rights and 

promoting the "common good.” 

 
SS-H-GC-U-3 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

principles of limited 
government. 
 
I can define 
federalism. 
 
I can discuss how 
peoples rights 
often interfere with 
the rights of other 
citizens.  
 
I can apply 
principles of the 
constitution to 
individual cases.  

Necessary and 
Proper Clause 
 Equal 
Representation 

Limited 
Government 
Rule of Law 
 Popular 
Sovereignty 
 Separation of 
Powers 
 Checks and balances  
Federalism 
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Students will understand that the Constitution of the 

United States establishes a government of limited 

powers that are shared among different levels and 

branches. The provisions of the U.S. Constitution 

have allowed our government to change over time to 

meet the changing needs of our society. 

 

SS-H-GC-S-5 

Students will analyze and synthesize a variety of 

information from print and non-print sources (e.g., 

books, documents, articles, interviews, Internet, film, 

media) to research issues, perspectives and 

solutions to problems. 

 
SS-H-GC-S-1 

Students will demonstrate an understanding (e.g., 

illustrate, write, model, present, debate) of the 

nature of government: 

a) evaluate the relationship between and among the 

U.S. government's response to contemporary 

issues and societal problems (e.g., education, 

welfare system, health insurance, childcare, 

crime) and the needs, wants and demands of its 

citizens (e.g., individuals, political action 

committees, special interest groups, political 

parties). 

 
SS-H-GC-S-4 

Students will evaluate the impact citizens have on 

the functioning of a democratic government by 

assuming responsibilities (e.g., seeking and 

assuming leadership positions, voting) and duties 

(e.g., 

serving as jurors, paying taxes, complying with 

local, state and federal laws, serving in the armed 

forces). 
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SS-H-CS-U-5 

Students will understand that a variety of factors 

promote cultural diversity in a society, a nation, and 

the world. 

 

SS-H-CS-S-1 

Students will demonstrate an understanding of the 

nature of culture: 

a) analyze cultural elements of diverse groups in the 

United States (Reconstruction to present) 

b) describe how belief systems, knowledge, 

technology, and behavior patterns define cultures 

c) analyze historical perspectives and events in the 

modern world (1500 A.D. to present) and 

United States (Reconstruction to present) in terms of 

how they have affected and been affected 

by cultural issues and elements 

 
SS-H-Ec-U-7 

Students will understand that the United States 

Government and its policies play a major role in the 

performance of the U.S. economy at both the 

national and international levels. 

 
 
 
 

READING STANDARDS:  INFORMATIONAL TEXT  

Key Ideas and Details 

1. Cite strong and thorough textual evidence to support analysis of what 

the text says explicitly as well as inferences drawn from the text. 

2. Determine a central idea of a text and analyze its development over 

the course of the text, including how it emerges and is shaped and 

refined by specific details; provide an objective summary of the 

text. 

3. Analyze how the author unfolds an analysis or series of ideas or 
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events, including the order in which the points are made, how they 

are introduced and developed, and the connections that are drawn 

between them. 

9. Analyze seminal U.S. documents of historical and literary significance 

(e.g., Washington’s Farewell Address, the Gettysburg Address, 

Roosevelt’s Four 

Freedoms speech, King’s “Letter from Birmingham Jail”), including how 

they address related themes and concepts. 

Range of Reading and Level of Text Complexity 

10. By the end of grade 9, read and comprehend literary nonfiction in the 

grades 9–10 text complexity band proficiently, with scaffolding as 

needed at the high end of the range. By the end of grade 10, read 

and comprehend literary nonfiction at the high end of the grades 

9–10 text complexity band independently and proficiently. 

 

 
 

WRITING STANDARDS  

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics 

or texts, using valid reasoning and relevant and sufficient 

evidence. 

a. Introduce precise claim(s), distinguish the claim(s) from alternate 

or opposing claims, and create an organization that establishes 

clear relationships among claim(s), counterclaims, reasons, 

and evidence. 

b. Develop claim(s) and counterclaims fairly, supplying evidence for 

each while pointing out the strengths and limitations of both in a 

manner that anticipates the audience’s knowledge level and 

concerns. 

c. Use words, phrases, and clauses to link the major sections of the 

text, create cohesion, and clarify the relationships between 

claim(s) and reasons, between reasons and evidence, and 

between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while 

attending to the norms and conventions of the discipline in 

which they are writing. 

e. Provide a concluding statement or section that follows from and 

supports the argument presented. 
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2. Write informative/explanatory texts to examine and convey complex 

ideas, concepts, and information clearly and accurately through 

the effective selection, organization, and analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and 

information to make important connections and distinctions; 

include formatting (e.g., headings), graphics (e.g., figures, 

tables), and multimedia when useful to aiding comprehension. 

b. Develop the topic with well-chosen, relevant, and sufficient facts, 

extended definitions, concrete details, quotations, or other 

information and examples appropriate to the audience’s 

knowledge of the topic. 

c. Use appropriate and varied transitions to link the major sections 

of the text, create cohesion, and clarify the relationships among 

complex ideas and concepts. 

d. Use precise language and domain-specific vocabulary to manage 

the complexity of the topic. 

e. Establish and maintain a formal style and objective tone while 

attending to the norms and conventions of the discipline in 

which they are writing. 

f. Provide a concluding statement or section that follows from and 

supports the information or explanation presented (e.g., 

articulating implications or the significance of the topic). 

 

 
 

Days Unit/Topic Standards Activities Learning Targets (“I 
Can” Statements) 

Vocabulary 

Days 
21-30 

Branches of 
Government 

SS-HS-1.2.1 

Students will analyze how powers of government 

are distributed and shared among levels and 

branches and evaluate how this distribution of 

powers protects the "common good" (e.g., 

Congress 

legislates on behalf of the people; the President 

represents the people as a nation; the Supreme 

Court 

acts on behalf of the people as a whole when it 

interprets the Constitution). DOK 3 

 
 
 
 
Bellringer 
Chapter Outlines 
Notes 
Primary Sources 
Quiz 
Essential Vocabulary 
Congressional 
Committee Work 

I can describe the 
duties of the 
legislative branch. 
 
I can describe the 
duties of the 
executive branch. 
 
I can describe the 

Article I 
Bicameralism 
House of 
Representatives 
Senate 
Legislative 
Process 
Enumerated 
Powers 
Article II 
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SS-HS-1.2.2 

Students will interpret the principles of limited 

government (e.g., rule of law, federalism, checks 

and balances, majority rule, protection of 

minority rights, separation of powers) and 

evaluate 

how these principles protect individual rights and 

promote the "common good.” DOK 3 

 

 

 SS-H-GC-U-2 

Students will understand that the Government of the 

United States, established by the Constitution, 

embodies the purposes, values and principles (e.g., 

liberty, justice, individual human dignity, the rules 

of law) of American representative democracy. 

 

SS-H-GC-S-2 

Students will examine issues related to the intent of 

the Constitution of the United States and its 

amendments: 

a) explain the principles of limited government (e.g., 

rule of law, federalism, checks and balances, 

majority rule, protection of minority rights, 

separation of powers) and how effective these 

principles are in protecting individual rights and 

promoting the "common good.” 

 
SS-H-GC-U-3 

Students will understand that the Constitution of the 

United States establishes a government of limited 

powers that are shared among different levels and 

branches. The provisions of the U.S. Constitution 

have allowed our government to change over time to 

meet the changing needs of our society. 

 

Bill Authoring 
Reading for Meaning  
Who is in Congress? 
Electoral College 
Simulation 
Case Analysis 
Common Assessment  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

duties of the 
judicial branch. 
 

I can give examples 
of checks and 
balances in the 
American 
government. 
 

I can explain 
separation of 
powers.  
 
I can evaluate how 
the distribution of 
power protects the 
common good.  
 

Roles of 
President 
Presidential 
Duties 
 Cabinet 
 Bureaucracy 
Succession 
Vice President 
Foreign Policy 
Article III 
Supreme Court 
Make-up of 
Court System 
Original / 
Appellate 
Jurisdiction 
Judicial Review 
Appointment 
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SS-H-GC-S-5 

Students will analyze and synthesize a variety of 

information from print and non-print sources (e.g., 

books, documents, articles, interviews, Internet, film, 

media) to research issues, perspectives and 

solutions to problems. 

 
SS-H-GC-S-1 

Students will demonstrate an understanding (e.g., 

illustrate, write, model, present, debate) of the 

nature of government: 

a) evaluate the relationship between and among the 

U.S. government's response to contemporary 

issues and societal problems (e.g., education, 

welfare system, health insurance, childcare, 

crime) and the needs, wants and demands of its 

citizens (e.g., individuals, political action 

committees, special interest groups, political 

parties). 

 
SS-H-GC-S-4 

Students will evaluate the impact citizens have on 

the functioning of a democratic government by 

assuming responsibilities (e.g., seeking and 

assuming leadership positions, voting) and duties 

(e.g., 

serving as jurors, paying taxes, complying with 

local, state and federal laws, serving in the armed 

forces). 

 
SS-H-CS-U-5 

Students will understand that a variety of factors 

promote cultural diversity in a society, a nation, and 

the world. 

 

SS-H-CS-S-1 



 14 

Students will demonstrate an understanding of the 

nature of culture: 

a) analyze cultural elements of diverse groups in the 

United States (Reconstruction to present) 

b) describe how belief systems, knowledge, 

technology, and behavior patterns define cultures 

c) analyze historical perspectives and events in the 

modern world (1500 A.D. to present) and 

United States (Reconstruction to present) in terms of 

how they have affected and been affected 

by cultural issues and elements 

 
SS-H-Ec-U-7 

Students will understand that the United States 

Government and its policies play a major role in the 

performance of the U.S. economy at both the 

national and international levels. 

 
 
 
 

READING STANDARDS:  INFORMATIONAL TEXT  

Key Ideas and Details 

1. Cite strong and thorough textual evidence to support analysis of what 

the text says explicitly as well as inferences drawn from the text. 

2. Determine a central idea of a text and analyze its development over 

the course of the text, including how it emerges and is shaped and 

refined by specific details; provide an objective summary of the 

text. 

3. Analyze how the author unfolds an analysis or series of ideas or 

events, including the order in which the points are made, how they 

are introduced and developed, and the connections that are drawn 

between them. 

9. Analyze seminal U.S. documents of historical and literary significance 

(e.g., Washington’s Farewell Address, the Gettysburg Address, 

Roosevelt’s Four 

Freedoms speech, King’s “Letter from Birmingham Jail”), including how 

they address related themes and concepts. 
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Range of Reading and Level of Text Complexity 

10. By the end of grade 9, read and comprehend literary nonfiction in the 

grades 9–10 text complexity band proficiently, with scaffolding as 

needed at the high end of the range. By the end of grade 10, read 

and comprehend literary nonfiction at the high end of the grades 

9–10 text complexity band independently and proficiently. 

 

WRITING STANDARDS  

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics 

or texts, using valid reasoning and relevant and sufficient 

evidence. 

a. Introduce precise claim(s), distinguish the claim(s) from alternate 

or opposing claims, and create an organization that establishes 

clear relationships among claim(s), counterclaims, reasons, 

and evidence. 

b. Develop claim(s) and counterclaims fairly, supplying evidence for 

each while pointing out the strengths and limitations of both in a 

manner that anticipates the audience’s knowledge level and 

concerns. 

c. Use words, phrases, and clauses to link the major sections of the 

text, create cohesion, and clarify the relationships between 

claim(s) and reasons, between reasons and evidence, and 

between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while 

attending to the norms and conventions of the discipline in 

which they are writing. 

e. Provide a concluding statement or section that follows from and 

supports the argument presented. 

2. Write informative/explanatory texts to examine and convey complex 

ideas, concepts, and information clearly and accurately through 

the effective selection, organization, and analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and 

information to make important connections and distinctions; 

include formatting (e.g., headings), graphics (e.g., figures, 

tables), and multimedia when useful to aiding comprehension. 

b. Develop the topic with well-chosen, relevant, and sufficient facts, 

extended definitions, concrete details, quotations, or other 

information and examples appropriate to the audience’s 
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knowledge of the topic. 

c. Use appropriate and varied transitions to link the major sections 

of the text, create cohesion, and clarify the relationships among 

complex ideas and concepts. 

d. Use precise language and domain-specific vocabulary to manage 

the complexity of the topic. 

e. Establish and maintain a formal style and objective tone while 

attending to the norms and conventions of the discipline in 

which they are writing. 

f. Provide a concluding statement or section that follows from and 

supports the information or explanation presented (e.g., 

articulating implications or the significance of the topic). 

 
 

 
 

Standards Curriculum Map 
Bourbon County Schools 

 
Level:    9

th
 Grade                                                                                                                                                                                 

Grade and/or Course:   Integrated Social Studies (Economics)                       

Updated: 1/30/18        
 
                 

Days  Unit/Topic  Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

Days 
1-10 

Introduction 
To 
Economics 

SS-HS-3.1.1 

Students will give examples of and explain 

how scarcity of resources necessitates 

choices at both the personal and societal 

levels in the modern world and explain the 

impact of those choices.  

DOK 2 
 
SS-HS-3.2.1 
Students will compare and contrast economic 
systems (traditional, command, market, 

 ACT Bellringers 

 Student News 

 Factors Handout 

 Econ. System 
Group Activity 

 Market 
Advertisements 

 Key Terms 

 Chapter 
Assessment 

 Magazine 
Covers 

 Trade Offs 
(Guns or Butter) 

I can explain why 
scarcity is the basic 
problem in 
economics. 
 
I can identify the 
factors of production  
 
I can identify the 
types of economic 
systems. 
 
I can compare and 

Wants 
Needs 
Economics 
Goods 
Services 
Scarcity 
Factors of 
production 
Land 
Labor 
Capital 
Trade offs 
Opportunity cost 
Guns or butter 
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mixed) and evaluate their effectiveness 
based on their abilities to achieve broad 
social goals such as freedom, efficiency, 
equity, security and growth in the modern 
world.  
 

SS-H-E-U-1 
Students will understand that the basic 
economic problem confronting individuals, 
societies and governments is scarcity; as a 
result of scarcity, economic choices and 
decisions must be made. 
 
SS-H-E-U-2 
Students will understand that economic 
systems are created by individuals, societies 
and governments to achieve broad goals 
(e.g., security, growth, freedom, efficiency, 
equity). 
 

a) explain how governments with limited 
budgets consider revenues, costs 
and opportunity when planning 
expenditures (3.1.2) 

 

Activity 

 Exit Slips 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

contrast the types of 
economic systems 
 
I can explain the role 
of entrepreneurs 
 
I can explain the 
concept of 
opportunity cost 
 
I can describe why 
every decision 
involves trade-offs 
 
I can describe the 
relationship between 
a country’s 
production 
possibilities and its 
available resources 
and technology 
 

Economic system 
Traditional economy 
Market economy 
Centrally planned 
Mixed economy 
Market 
Specialization 
Firm 
Profit 
Self interest 
Incentive 
Competition 
Invisible hand 
Socialism 
Collective 
Heavy industry 
Laissez faire 
Free enterprise 
 

Days  Unit/Topic        Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

Days 
11-20 

Supply  & 
Demand 

SS-HS-3.3.1  
Students will explain and give examples of 
how numerous factors influence the supply 
and demand of products (e.g., supply—
technology, cost of inputs, number of sellers: 
demand—income, utility, price of similar 
products, consumers' preferences). DOK 2 

 
SS-HS-3.3.2  
Students will describe how specific financial 

 ACT Bellringers 

 Student News 

 Factors Handout 

 Supply & 
Demand 
Schedules 

 Key Terms 

 Chapter 
Assessment 

 Magazine 
Covers 

I can explain the law 
of demand 
 
I can describe the 
substitution and 
income effects 
 
I can Construct a 
demand curve using 
given information 

Demand 
Law of demand 
Substitution effect 
Income effect 
Demand schedule 
Demand curve 
Ceteris paribus 
Normal good 
Inferior good 
Complement  
Substitute 
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and non-financial incentives often influence 
individuals differently (e.g., discounts, sales 
promotions, trends, personal convictions). 
 
SS-HS-3.3.3  
Students will explain how the level of 
competition in a market is largely determined 
by the number of buyers and sellers. 
 

SS-HS-3.4.1  
Students will analyze the changing 
relationships among business, labor and 
government (e.g.,   tariff policy, price controls, 
subsidies, tax incentives) and how each has 
affected production, distribution and 
consumption in the United States or the 
world. DOK 3 
 
 
SS-HS-3.4.2 Students will describe and give 
examples of how factors such as 
technological change, investments in capital 
goods and human capital/resources have 
increased productivity in the world. DOK 2 

 Handout of 
factors affective 
supply/demand  

 Exit Slips 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
I can identify the 
various demand 
determinants 
 
I can describe the 
effect that the 
demand 
determinants have 
on a demand curve.  
 
I can explain the law 
of supply 
 
I can explain how 
firms decide to hire 
labor, address costs, 
set output, and shut 
down unprofitable 
businesses 
 
I can identify the 
various supply 
determinants 
 
I can describe the 
effect that the supply 
determinants have 
on a supply curve.  
 
Analyze supply and 
demand in the global 
economy 
 

Elasticity of demand 
Inelastic 
Elastic 
Unitary elastic 
Total revenue 
Supply  
Law of supply 
Supply schedule 
Supply curve 
Elasticity of supply 
Marginal product of 
labor 
Fixed cost 
Variable cost 
Total cost 
Marginal cost 
Subsidy  
Excise tax 
Regulation 
Equilibrium 
Disequilibrium 
Shortage 
Surplus 
Price ceiling  
Price floor 
Rent control 
Minimum wage 

Days Unit/Topic        Common  Core Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

21-30 Economics SS-H-E-U-1  ACT Bellringers I can describe a Anti-trust law 
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in America 
(Government 
& Labor) 

Students will understand that the basic 
economic problem confronting individuals, 
societies and governments is scarcity; as a 
result of scarcity, economic choices and 
decisions must be made. 
 
SS-HS-3.2.2 Students will describe economic 
institutions such as corporations, labor 
unions, banks, stock markets, cooperatives 
and partnerships. 
 
SS-HS-3.3.4 Students will explain how laws 
and government mandates (e.g., anti-trust 
legislation, tariff policy, and regulatory policy) 
have been adopted to maintain competition in 
the United States and in the global 
marketplace. 
 
SS-HS-3.4.3 Students will explain and give 
examples of how interdependence of 
personal, national and international economic 
activities often results in international issues 
and concerns (e.g., natural resource 
dependencies, economic sanctions, 
environmental and humanitarian issues) in 
the modern world (1500 A.D. to present) and 
the United States (Reconstruction to 
present). DOK 2 
 
 

 Student News 

 Key Terms 

 Chapter 
Assessment 

 Magazine 
Covers 

 Exit Slips 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

corporation 
 

I can describe a 
labor union 

 
I can describe a bank 

 
I can describe a 

stock market 
 

I can describe a 
cooperative 

 
I can describe a 

partnership 
 

I can explain how 
tariff policy has been 
adopted to maintain 

competition in the US 
 

I can explain how 
regulatory policy has 

been adopted to 
maintain competition 

in the US 
 

I can explain with an 
example how 

interdependence of 
personal, national, 
and international 

economic activities 
often results in 

natural resource 
dependencies 

 

Competition 
Consumerism 
Labor unions  
Banks  
Stock markets 
Cooperatives  
Partnerships 
Regulation 
Consumption 
Corporation 
Distribution 
Equity 
Labor movement 
Tariff 
Poverty 
Poverty threshold 
Unemployment 
Inflation 
taxes 
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I can explain with an 
example how 

interdependence of 
personal, national, 
and international 

economic activities 
often results in 

economic sanctions  
I can explain with an 

example how 
interdependence of 
personal, national, 
and international 

economic activities 
often results in 

environmental issues 
 

I can explain with an 
example how 

interdependence of 
personal, national, 
and international 

economic activities 
often results in 

humanitarian issues 
 

  READING STANDARDS: 

(for all units) 

INFORMATIONAL TEXT  
Key Ideas and Details 

1. Cite strong and thorough textual evidence to support analysis of 

what the text says explicitly as well as inferences drawn from 

the text. 
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2. Determine a central idea of a text and analyze its development 

over the course of the text, including how it emerges and is 

shaped and refined by specific details; provide an objective 

summary of the text. 

3. Analyze how the author unfolds an analysis or series of ideas or 

events, including the order in which the points are made, how 

they are introduced and developed, and the connections that 

are drawn between them. 

Craft and Structure 

4. Determine the meaning of words and phrases as they are used in 

a text, including figurative, connotative, and technical 

meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language of a 

court opinion differs from that of a newspaper). 

5. Analyze in detail how an author’s ideas or claims are developed 

and refined by particular sentences, paragraphs, or larger 

portions of a text (e.g., a section or chapter). 

6. Determine an author’s point of view or purpose in a text and 

analyze how an author uses rhetoric to advance that point of 

view or purpose. 

Integration of Knowledge and Ideas 

7. Analyze various accounts of a subject told in different mediums 

(e.g., a person’s life story in both print and multimedia), 

determining which details are emphasized in each account. 

8. Delineate and evaluate the argument and specific claims in a text, 

assessing whether the reasoning is valid and the evidence is 

relevant and sufficient; identify false statements and fallacious 

reasoning. 

9. Analyze seminal U.S. documents of historical and literary 

significance (e.g., Washington’s Farewell Address, the 

Gettysburg Address, Roosevelt’s Four Freedoms speech, 

King’s “Letter from Birmingham Jail”), including how they 

address related themes and concepts. 

Range of Reading and Level of Text Complexity 

10. By the end of grade 9, read and comprehend literary nonfiction in 

the grades 9–10 text complexity band proficiently, with 

scaffolding as needed at the high end of the range. By the end 

of grade 10, read and comprehend literary nonfiction at the 

high end of the grades 9–10 text complexity band 
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independently and proficiently. 

 
 
 
 
 

Standards Curriculum Map 
Bourbon County Schools 

 
Level:                                                                                                                                                                                      
Grade and/or Course:   9

th
 Integrated Social Studies: Geography                       

Updated:1/30/18             
 
                 

Days  Unit/Topic  Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

Days 1-
6 

Understanding 
the Use of 
Location and 
Place in 
Geography 

SS-HS-4.1.1 
Students will use a variety of geographic 
tools (e.g., maps, globes, photographs, 
models, satellite images, charts, graphs, 
databases) to explain and analyze the 
reasons for the distribution of physical 
and human features on Earth's surface. 
 
SS-HS-4.1.2 
Students will explain how mental maps, the 
mental image a person has of an area 
including knowledge of features and spatial 
relationships, become more complex as 
experience, study and the media bring new 
geographic information. 
 

 
Mental Mapping of 
Bourbon County 
 
Thinking Spatially about 
Place Using Playdoh 
 
Absolute Location 
Packets 
 
Atlas Scavenger Hunts 
 
Writing Directions 
 
 
 
 
 
 
 
 
 
 
 
 

I can define terms of 

absolute location and 

relative location 

 

I can latitude and 

longitude to 

accurately locate 

human and physical 

features of the world. 

 

I can explain what 

factors define climate. 

 

I can explain the 

relationship between 

latitude and climate. 

 

I can explain the 

relationship among 

physical features and 

climate. 
 

centralization 

dispersion 

globalization 

 

mental map 
Spatial relationships 
Latitude 
Longitude 
Rain shadow 
Middle latitudes 
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I can identify mental 

map.  

 

I can explain how the 

accuracy of mental 

mapping increases. 
 

Days  Unit/Topic        Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

Days 7-
11 

Analyzing and 
Interpreting 
Maps 

SS-HS-4.1.1 
Students will use a variety of geographic 
tools (e.g., maps, globes, photographs, 
models, satellite images, charts, graphs, 
databases) to explain and analyze the 
reasons for the distribution of physical 
and human features on Earth's surface.  
 
 
 
SS-HS-4.1.3 

Students will use geographic tools 
(e.g., maps, globes, photographs, 
models, satellite images) to interpret 
the reasoning patterns (e.g., available 
transportation, location of resources 
and markets, individual preference, 
centralization versus dispersion) on 
which the location and distribution of 
Earth's human features is based. 

 
Mapping Lab 
 
Atlas Scavenger Hunts 
 
Refugee Placement 
Activity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I can define the 

purposes of a 

thematic map (e.g. 

climate, physical, 

population density, 

vegetation, and 

economic activity)  

 

I can use several 

thematic maps to find 

reasons for high 

population density 

within a continent 

(centralization) 

 

I can identify the 

location of an 

unnamed photograph 

using information 

from thematic maps. 

 

I can explain why 

populations are 

dispersed throughout 

the world. 
 

Thematic Map 

Days Unit/Topic        Common  Core Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 
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12-16 Understanding 
the Elements of 
Culture 

SS-HS-2.1.1 
Students will explain how belief systems, 
knowledge, technology and behavior 
patterns define cultures and help to 
explain historical perspectives and events 
in the modern world (1500 A.D. to present) 
and United States (Reconstruction to 
present).  
DOK 2 
 

 
Cultural Vocabulary  
packet 
 
Foreign Culture Analysis 
(with Culturegrams) 
 
Song Lyrics Analysis 
 
Kentucky Culture 
Brochure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I can identify 

examples of 

technology, behavior, 

skills, values, beliefs, 

knowledge, and 

language within a 

culture. 

 

I can define “culture.” 

 

I can compare 

different cultures 

through technology, 

language, skills, 

values, beliefs, 

knowledge, behavior, 

and customs. 

 

I can explain how 

beliefs, knowledge, 

skills, technology, and 

behavior define a 

culture. 

 

I can define “cultural 

diversity.” 
 

cultural diversity 
social institutions 
stereotype 
behaviors 
belief systems 
values 
technology 
customs 
traditions 
knowledge 
skills 
language 

Days  Unit/Topic        Common  Core Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

17-18 Migration: Why 
do People 
Move? 
 

SS-HS-4.3.1 
Students will describe the movement and 

settlement patterns of people in various places 

and analyze the causes of that movement and 

settlement (e.g., push factors such as famines or 

military conflicts; pull factors such as climate 

or economic opportunity) and the impacts in 

the modern world (1500 A.D. to present) and 

 
Migration Vocabulary 
Activity 
 
Migration Journalism / 
Interview Analysis 
 
Immigration in Society 
Analysis and Report 

I can identify push 

factors (famine and 

conflict) that force 

migration of people. 

 

I can identify pull 

factors (economic 

opportunity and 

Brain drain 
Pattern of settlement 
Push factor 
Pull factor 
Migration 
Centralization 
Dispersion 
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United States (Reconstruction to present). 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

climate) that invite 

migration of people. 

 

I can analyze and 

explain why push 

factors push people 

out of an area. 

 

I can analyze and 

explain why pull 

factors pull people to 

a specific area. 

 

I can describe a 

“brain drain” of a 

society. 

 

I can explain 

urbanization, and the 

causes and effects of 

the term. 

 

I can explain an 

impact that the 

emigration of people 

has on a society. 

 

I can explain an 

impact that the 

immigration of people 

has on a society. 
 

Days  Unit/Topic        Common  Core Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

19-22 Why Live 
There? 
Advantages 
and 

SS-HS-4.2.2 
Students will explain how physical (e.g., 
climate, mountains, rivers) and human 

 
Photo Analysis (Groups) 
 
Urban Growth Activity 

I can identify an 

advantage and 

disadvantage of a 

Urban sprawl 
Tsunami 
Deforestation 
Global Warming 
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Disadvantages 
of a Place 

characteristics (e.g., interstate highways, 
urban centers, workforce) of regions 
create advantages and disadvantages for 
human activities in a specific place. 
 
 
SS-HS-4.4.2 
Students will explain how human 
modifications to the physical environment 
(e.g., deforestation, mining), perspectives 
on the use of natural resources (e.g., oil, 
water, land), and natural disasters (e.g., 
earthquakes, tsunamis, floods) may have 
possible global effects (e.g., global 
warming, destruction of the rainforest, 
acid rain) in the modern world (1500 A.D. 
to present) and United States 
(Reconstruction to present).  
 

 
Research Natural 
Disasters – 
Effects/Impact on 
Populations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

physical feature. 

 

I can identify an 

advantage and 

disadvantage of a 

human feature. 

 

I can explain how 

climate can create 

advantages for society 

 

I can explain how 

climate can create 

disadvantages for 

society. 

 

I can explain how 

cities create an 

advantage and 

disadvantage for 

society. 

 

I can explain 

urbanization, and the 

causes and effects of 

the term. 

 

I can explain how 

natural disasters have 

an effect on humans. 

 
 

Acid Rain 
Suburban 
Urban 
 

Days  Unit/Topic        Common  Core Standards Activities     Learning Targets (―I 
Can‖ Statements) 

Vocabulary 

23-25 Land Use 
Conflict 

SS-HS-4.4.3 
Students will explain how group and 
individual perspectives impact the use of 

 
Debate over land use in 
Paris, KY 
 

 

I can explain how a 

human change to the 
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natural resources (e.g., mineral extraction, 
land reclamation). 
 
 
 
 

The Amazon Rainforest: 
What should happen to it 
(analysis and debate) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

environment can have 

good and bad effects 

for people. 

 

I can describe 

different viewpoints 

of the environment 

AND the effects of 

those viewpoints. 
 

Days  Unit/Topic        Common  Core Standards Activities     Learning Targets 

(“I Can” Statements) 

Vocabulary 

26-27 What 
Strategies to 
People Use to 
Overcome the 
Limitations of 
Their Physical 
Environment? 

 
 
SS-HS-4.4.1 
Students will explain how humans develop 
strategies (e.g., transportation, 
communication, technology) to overcome 
limits of their physical environment. 
 
 

 
Reading and Spatial 
Analysis of Geography of 
Japan 
 
Written Analysis of 
Problems and Strategies 
within Japan. 
 
 
 
 
 
 
 
 
 

 

I can identify a 

variety of limitations 

from physical 

environments. 

 

I can identify human 

characteristics that 

create limitations 

within physical 

environments. 

 

I can identify 

“physical 

environment.” 

 

I can identify 

transportation 

 
Arable Land 
Population Density 



 28 

strategies developed 

to overcome limits of 

physical 

environments. 

 

I can identify 

communication 

strategies developed 

to overcome limits of 

physical 

environments. 

 

I can identify 

technological 

strategies developed 

to overcome limits of 

the physical 

environment. 

 

I can explain how a 
particular strategy 
is developed to 
overcome limits of 
the physical 
environment. 
 

 

 

Days  Unit/Topic        Common  Core Standards Activities     Learning Targets 

(“I Can” Statements) 

Vocabulary 

28-30 How Do You 
Define a 
Region? 

SS-HS-4.2.3 
Students will explain how people can develop 
stereotypes about places and regions (e.g., 
all cities are dangerous and dirty; rural areas 
are poor). 
 
SS-HS-4.2.1 

 
Comparative Religions 
Venn Diagram Reading 
Activity 
 
Travel Guide of (Insert 
Region) 
 

 

I can define the term 

region and explain the 

characteristics of a 

region. 

 

I can describe, with 

 
Region 
Stereotype 
Perspective 
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Students will interpret how places and 
regions serve as meaningful symbols for 
individuals and societies (e.g., Jerusalem, 
Vietnam Memorial, Ellis Island, the 
Appalachian region). 
 
SS-HS-4.2.4 
Students will explain how people from 
different cultures with different perspectives 
view regions (e.g., Middle East, Balkans) in 
different ways, sometimes resulting in conflict 
in the modern world (1500 A.D. to present) 
and United States (Reconstruction to 
present). 
 
 
 

 
Summative Geography 
Exam 
 
 
 
 
 
 
 
 
 
 

an example, how 

regions are defined by 

meaningful symbols 

and geographic 

landmarks. 

 

I can identify the 

sources of stereotypes 

in a region and among 

cultures. 

 

I can explain why 

stereotypes exist. 

 

 
 
 


